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Abstract 

Higher education institutions are researching and adopting pedagogical approaches to meet the changing needs of 
education in response to various challenges, especially with Covid19 and E-learning is one of these modes. This study aimed 
to explore the effectiveness of this new model (mixed education) in the English language on Third-year English foreign 
learners' achievement and their attitudes toward using it. It compares the results of various ways of teaching and students' 
attitudes toward their use. The case study is used as a research design. The participants of the study were 30 students, the 
questionnaire was designed to confirm the study's validity and reliability, and quantities were used to analyze the data. 
The findings have shown that there were positive towards using blended learning. The study recommends further research 
into the use of blended learning in higher education. 
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1. Introduction 

The education system has undergone enormous changes. Thus, teaching/learning practices 
and methods have been considerably developed; this development is linked to the needs generated 
by the socio-political transformation of our community. The Covid19 pandemic has changed many 
aspects of daily life in all sectors (economy, health, technology, industry, and politics) across the 
world and most countries in the world have experienced a health crisis, leading to the closure of 
several educational institutions (schools, research institutes, and universities), prompting officials to 
consider alternative methods by choosing distance education for face-to-face education to ensure 
the continuity of school and university courses, various solutions suddenly appeared to enable all 
students to learn their courses, teachers are expected to submit them to the e-Learning platform, or 
a lifetime Google Meet, Zoom or Google Classroom video conference.  

Among different definitions of blended learning, Ismail (2009) defined it as the incorporation 
of technological tools and joining together the two methods of education face-to-face as well as 
distance education aiming to facilitate interaction between the teacher and learners face-to-face, 
which does not need specific electronic tools and quality in addition to learning sources linked with 
content and learning activities.  Hasan (2010) argues that it is a method that helps the learners 
achieve their learning outcomes through the amalgamation between both forms of education 
meaning traditional and e-learning with its patterns inside and outside the classroom. Meanwhile, 
Salameh (2005) highlights some features and characteristics to compare blended learning as 
providing face-to-face communication and increasing the interaction between the student and the 
(teacher) and among students( students/students) as well as students and content, which minimizes 
the teaching costs through increasing the learning proportion to cost-meeting the needs of each 
learner according to his abilities, integrating structural and final evaluation systems, transmitting 
from the collective learning pattern.  

Blended learning is also valuable in using the technological development in the design to 
support the traditional teaching methods used by the staff to interact appropriately in learning, 
providing training members in the job or study environment through using a minimum amount of 
effort and resources to gain the maximum results, and finally enabling individuals to continuously 
apply skills to become a habit with practice (Huang, Kuang & Ling, 2022; Evenhouse et al., 2023). 
Therefore, the central problem is: what are the technical and educational challenges of mixed 
courses? Representing two forms of teaching may have certain effects and poses a challenge: 

 Insufficient means and lack of experience may affect the courses of the students.  
  Face-to-face teaching may be more useful than other types. 

1.1. Related Studies 

Many studies showed the effectiveness of blended learning compared with the traditional way 
(Maccoun, 2016); some studies showed a statistically significant difference in the student's 
achievement by the method of blended learning (Al-Rimawi, 2014; Santoso et al., 2023), studies that 
mainly stress the trends and development of skills as (Al-Hasan, 2013; Dulai et al., 2022), studies which 
concentrate on the fundamental stage (Shahin, 2008), studies on the high level (Maccoun, 2016; Yang, 
Cai, Yang & Wang, 2023), and studies on the stage of university education such as Al-Rimawi (2016). 
Such studies were beneficial in the methodology and design of the current study and the structure of 
its tools. This study differs from the previous studies in focusing on the third year who consider 
blended learning a vital source in learning science and a main entrance for their mental and physical 
growth. One of the studies on blended learning (Maccoun, 2016), aimed to explore the effect of using 
blended learning on students' achievement and information preservation in the biology course.  

Al-Rimawi (2014) aimed to investigate the effect of blended learning on direct and delayed 
achievement in the English language course; to achieve the objectives of the study, the quasi-
experimental approach was used, and the researcher prepared an achievement test, whose validity 
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and reliability were checked. The study results showed the presence of statistically significant 
differences between the control group which studied through the traditional way in the post-
application of the achievement test in science in favor of the experimental group.  

To sum up, numerous studies demonstrated that blended learning could be beneficial to 
learning and teaching. Collaborative learning, a universally acknowledged learning mode, can be 
facilitated under blended learning. It is also argued that blended learning can improve higher 
education, receiving growing popularity among tertiary students and lecturers (Harper et al., 2021). 
Besides, blended learning is especially useful for largely enrolled classes, where students can interact 
and collaborate with online technologies and classroom face-to-face activities. Blended learning 
models have been well adopted in many educational and non-educational institutions since many 
institutions came to acknowledge that blended learning was a useful construct when considered a 
mental model. 

1.2. Purpose of the study 

Therefore, the choice of this research theme, namely the diversity of education systems, stems 
from the observation of the daily reality caused by the containment ofCovid19, which has forced 
many institutions to change their educational ways between systems is a subject of reflection on the 
modalities and characteristics of these types. The beginning of this research was formed during this 
research on the training that’s received in the current conditions of the coronavirus. This 
phenomenon allows reflecting on the pros and cons of each form of education, and it also allows 
understanding of the obstacles faced by students. The present work aims to check the effectiveness 
of a hybrid education using a sort of comparison between distance training and face-to-face 
education.  

Moreover, blended learning is considered one of the contemporary and new trends of 
education in the 21st century; it is viewed as an educational method in which more than one means 
is used to convey knowledge and experience to students to help them achieve the best of the 
learning outputs in the same line of thought (Freihat, 2004) argues that this model tries to join the 
advantages of e-learning and the benefits of classroom education; which is based on the integration 
between the traditional learning and e-learning (Al-Rimawi, 2016).  

2.  Materials and methods 

This research is conducted within the descriptive case study research design and the decision 
of which method to use often relies upon the subject of the research, its aim, and the sample under 
investigation. A method, according to Cohen et al. (2005, p.44): is ʻ…range of approaches used in 
educational research to gather data which are to be used as the basis for inference and interpretation, 
explanation, and prediction’. Therefore, methods of research illustrate the researchers' presumptions 
about the expected results. Both qualitative and quantitative approaches were employed in 
conducting this work; the qualitative approach sought to explore the problems of a targeted 
population, whereas the quantitative one examines the connection between variables, to either 
confirm or deny the research hypotheses by the end of the study. 

Mitchell (1983, p. 192) defined a case study as a ‘detailed examination of an event (or series of 
related events) which the analyst believes exhibits (or exhibits) the operation of some identified 
general theoretical principles. Yin (1994, p. 13) defined a case study as ‘an empirical inquiry that 
investigates a contemporary phenomenon within its real-life context, especially when the boundaries 
between phenomenon and context are not evident… relies on multiple sources of evidence’. 
Therefore, most researchers who use the case study research framework usually endorse this method 
because of its high-reliability level. It is an inclusive analysis of a given event, which the researcher 
illustrates as the operation of some recognized general hypothetical principles. 
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2.1. Participants 

The study population consisted of all the third-year students at the University of Tlemcen, a 
random sampling technique was opted for the selection of a group of (30) third-year learners the 
selectivity was a matter of non-probability sampling. 

2.2. Data collection instruments 

Data collection is a methodical process of gathering and analyzing specific information to proffer 
solutions to relevant questions and evaluate the results. It focuses on finding out all there is to a 
particular subject matter. Data is collected to be further subjected to hypothesis testing which seeks 
to explain a phenomenon. For collectors of data, there is a range of outcomes for which the data is 
collected. But the key purpose for which data is collected is to put a researcher in a vantage position 
to make predictions about future probabilities and trends.  Any research requires a method to gather 
data. In this study, the researcher has selected the questionnaire. The questionnaire is a decent 
strategy that empowers the researcher to ask questions and get answers without conversing with 
individuals from the selected sample. Besides, it is a very adaptable tool to satisfy the prerequisite of 
any research. 

The purpose behind the choice of questionnaire as a data collection method, is the key features 
that portray it, even though it has some controversial features and disadvantages. The questionnaire 
is regarded as a list of survey questions submitted to a selected sample of respondents, and designed 
to extract specific formations related to the research. It serves four major purposes: (1) to collect the 
relevant data, (2) to make data comparable and manageable to analysis, (3) to decrease bias in asking 
and formulating questions, and (4) to make questions fitting and diverse. For this reason, therefore to 
achieve the objectives of this study, the following tool is used to collect information from students’ 
questionnaire 

3. Results 

The data analysis process represents an important stage of the study. Data analysis consists of 
three items: organizing data, reducing data by summarising it, and identifying patterns to link the 
existing themes. The results of the students ‘questionnaire are reported as follows. 

3.1. Learners’ questionnaire analysis 

3.1.1.Q.01: Do you think that the internet allows you to improve your autonomy(competence)? 

This question is asked to know if students have an idea about these applications, and most 
appropriate for them. 

 Yes 

  No 
Figure 1 
Internet and autonomy development 
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The results in Figure 1 show that (40%) of students say yes, which proves that they follow 
technology regularly and are always up to date with news related to the Internet. Among these 
applications: are Google Classroom, Skype, Viber; and WhatsApp…etc. the majority (50%) say that 
the internet improves their autonomy which proves that they use applications and only (10%) did 
not understand the question. 

3.1.2.Q02: Have you ever taken online courses? This is to know if the students have experience in 
distance education is the objective of this question. 

 Yes. 

 No 
 
Figure 2  
The online courses 

 

 The majority of students (90%) take online courses because it allows them to follow their own 
pace of learning, and to define a schedule that suits the agenda of each one. Others declared that they 
have followed online training. (10%) answered no because of the unavailability of means: the lack of 
network and equipment (computer, Smartphone, etc.) in addition to time issues (figure 2). 

3.1.3.Q.03: Do you think that distance learning has an impact on face-to-face classes? The purpose of 
this question is to know the opinion of students about the impact of distance learning courses 
on face-to-face courses. 

 Yes 

 No 

 Not sure 
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Figure 3  
The impact of distance courses on face-to-face courses 

 

The results in Figure 3 revealed that there is an influence, especially after the reduction of 
face-to-face lessons, which prompted teachers to use additional distance learning courses, to 
ensure the continuity of educational programs. (33. %) answered no, for them, teaching in the 
face-to-face course is sufficient to validate a semester, and (22%) are not sure because it is a new 
experience for them. 

3.1.4.Q.04: is distance education more effective than face-to-face - education? The purpose of this 
question is to know the most effective mode for respondents. 

 Yes 

 No 

Figure 4  
The usefulness of distance education 

 

The results in Figure 4 show that face-to-face education is more effective than distance 
education, although online (distance) education is effective because of its ability to improve 
student's skills and performance, they also have the opportunity to participate without fear at a 
higher rate compared to traditional courses, and learners have a steady pace. (70. %) answered 
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. 

no, and (30%) said yes, so the majority prefers face-to-face teaching. 

3.1.5.Q.05: What are the problems encountered during the distance learning courses?  

The objective is to know the nature of obstacles students have encountered during distance 
learning. 

 Technical problems. 

 Overlap and noise. 

 The programmed time during the course is not appropriate. 

Figure 5 
 Problems encountered during distance learning 

 

The results in Figure 5 have shown that (40%) mentioned technical problems such as network 
failure, and connection speed, which hinder the teaching process. (40%) of students confirm that the 
problem is overlapping and noise interrupting lessons. Other students say that the time scheduled in 
class is not appropriate. 

3.1.6.Q06: What are the problems you encountered during face-to-face classes? 

 Insufficient course time. 
 Transport problems. 
 Pressure. 

Figure 6 
Problems encountered in face-to-face lessons 

 

The results as seen in figure 6 have shown that nine students suffer from less than sufficient 
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course time because conditions force universities to reduce course time. This prevents the continuity 
of the courses. Among our respondents, 17 students confirm that pressure has a negative influence 
on their studies (load, work, etc.). The transport problem hinders the presence of students in class 
on time, especially during quarantine and this is what was confirmed by five students. 

4. Discussion 

In this study the first aspect discussed was distance education and its role, applications that 
students used during their studies during the health crisis, distance learning was in its prime, it was a 
continuity solution and enabled students to use tools such as Google Meet and Zoom. In addition to 
the impact of distance learning on residential courses as they are complementary. 

The second aspect was the problems encountered during classes, both in text and direct form, a 
comparison of the forms of teaching and the evaluation reported by students. Therefore, the findings 
showed that students found obstacles that obstruct course continuity. The problems raised by 
students are different: they encountered technical problems, inadequate time problems, noise..., etc 
during distance courses, while the problems related to classroom courses are (course time, pressure…, 
etc.). In general, the choice of one type or another remains open, it all depends on the training, the 
student, and what he is looking for, everyone can choose the mode that will serve him (Kannan et al., 
2020; Müller, Mildenberger & Steingruber, 2023). Each mode has its characteristics. 

5. Conclusion 

       Due to the expansion of technology and the rapid spread of Internet users around the world, the 
supply and demand for education have shifted. In some cases, demographic changes have led to 
population increases, posing challenges to higher education, especially given the global challenges of 
Covid19. Higher education institutions are researching and adopting pedagogical approaches to meet 
the changing needs of education in response to various challenges, especially with Covid19 and E-
learning is one of these modes. Therefore, this study aimed to explore the effectiveness of this new 
model (mixed education) in the English language on Third-year English foreign learners’ achievement 
and their attitudes toward using it. 

       The present study followed a quantitative approach by using the questionnaire as a research 
protocol, the researcher sought to know the impact of the use of information and communications 
technology on the course of learners, whether during courses given face-to-face or distance, and the 
problems encountered by students in both modes. Another point as important as the first was to know 
which of the two modes of teaching / learning best suits our subjects. 
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