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Abstract 

Previous studies have revealed the benefits of character and meaning in life for individual well-being. However, little research has 
been conducted on elementary and junior high school teachers who teach students between the ages of 10-15 years (late 
childhood and early adolescence) in Indonesia. This study aims to explore teachers’ perceptions about character, meaning in life, 
and well-being. Interviews were conducted among 20 teachers. Our findings revealed that according to the teachers, the lessons 
and assessments in character education are well designed. However, coordination within the school community and with parents 
as well as specific roles between teachers and parents in building students’ character, meaning, and well-being needs to be 
improved. What teachers understood about meaning in life corresponds with the results of previous studies. Teachers’ 
understanding of well-being concept is still limited. They acknowledged family background, socioeconomic status, popularity, and 
academic achievement as important factors in students’ well-being. 
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1. Introduction 

1.1. Conceptual Framework 

The word character originates from the Greek word charakter, which means a picture, painting, or sign 
which resembles the original (Sudrajat, 2011; Author & Co-Author, 2014). In positive psychology, Peterson 
& Seligman (2004) use the concept of character strength, which is an individual characteristic that can 
develop according to the socio-cultural conditions of the individual. The importance of developing positive 
character for individuals leads to further studies on how character can be developed through education. 
In Indonesian context, character education is a priority program since it is intended to equip Indonesia’s 
golden generation in 2045 (Rokhman et al., 2014). 

Character development provides positive benefits for students as well as the communities which make 
up their life context (Lerner, 2018). Park (2004) showed that developing character in students does not 
only contribute to student well-being, but also prevents symptoms of depression, stress, and problematic 
behavior. Teachers play an important role in the character development of students (Lestari, 2012). In 
addition, in character education, teachers also act as designers, managers, implementers, directors, and 
evaluators of learning (Arifudin, 2015). 

The implementation of character education can be effective if there are appropriate strategies and 
methods for students and relevant with their environment. Character education should be carried out 
thoroughly by various parties, such as the student’s school, family, and surrounding community (Sultoni, 
2016). Character education is carried out through intra curricular and extracurricular activities, integrated 
into subjects, and is part of the culture of each school (Maunah, 2015; Sultoni, 2016). Character education 
should not only be limited to cognitive level, but also include internalization and practices in the daily life 
of students. However, it seems that not all schools realize this important point of view. According to 
Purnomo (2014), this can be the result of several factors: firstly, character education that occurs in schools 
places more emphasis on providing a lot of information/materials and tends to focus less on the 
internalization of these characteristics; secondly, the focus on memorization; thirdly, more attention being 
paid to the materials/content than to the teaching methods in character education; and fourthly teachers 
not being appropriate role models for students.  

Character development in children and adolescents fosters emotional and cognitive social skills could 
bring further impact on their well-being and meaning in life, for example, by helping them to be sensitive 
to the needs of others, to engage in prosocial behavior, and to recognize what is right and wrong (Shoshani 
& Schwartz, 2018). The characteristics of gratitude and compassion have been found to have a positive 
relationship with the existence of purpose, which is one of the dimensions of meaning in life (Malin et al., 
2017). Prosocial behavior has also been found to be a predictor of meaning in life (Van Tongeren et al., 
2017).  

As one of humankind’s existential questions, studies on meaning in life originate from Frankl & Frankl 
(1963) who viewed meaning in life and life purpose as one entity. This research was continued until several 
researchers proposed that meaning in and purpose in life are constructs that are separate but related to 
each other (Damon et al., 2003; George & Park, 2017; McKnight & Kashdan, 2009). Basic psychological 
needs satisfaction (Demirbaş-Çelik & Keklik, 2019) as well as mental well-being were reported as the 
predictor of meaning in life (Demirbas-Çelik, 2018a). Many previous studies have found that a person’s 
meaning and purpose in life have a positive relationship with resilience (Masten & Reed, 2002), life 
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satisfaction (Steger et al., 2006), greater income (Hill et all., 2016), better health (Cohen et al., 2015; Kim 
et al., 2013), and well-being (Demirbas-Çelik, 2018b; Howell et al., 2013; Rathi & Rastogi, 2017). 

1.2. Related Research 

Most previous research on meaning in life was conducted on emerging adults (18-25 years) and adults, 
including among teachers (Damasio et al., 2013). Unfortunately, very little research was conducted among 
late childhood and early adolescence. Although children and adolescents do not yet fully realize or actively 
plan the direction of their lives, meaning and purpose in life originate from their experiences at this age. 
The involvement of children and adolescents in extracurricular activities and support through the 
availability of and access to various opportunities enables them to foster directed interests (Bronk, 2012). 
Children and adolescents’ sensitivity to problems in their surrounding environment, fostered by significant 
others, can inspire them to find meaning in life (Bronk, 2011).  

Moreover, Harzer (2016) conducted an overview of several previous studies on character and well-being 
and found character strength to have a positive relationship with subjective and psychological well-being. 
Schnitker (2012) also found that patience has a positive relationship with well-being in emerging adults. 
Therefore, this research is the basis that character, meaning in life and well-being should be further studied 
in terms of their application in schools.  

Teachers and students have a variety of understandings of what it means for an individual to have 
character (Dwiningrum & Purbani, 2012). Teachers’ perceptions of how character education should be 
applied and the types of characteristics that can be taught in certain subjects may differ from one another 
(Sadia, 2013). In addition, perceptions of the roles and responsibilities of each teacher in the 
implementation of character education taught in schools also differ (Abdia & Sailan, 2017). 

Research in Indonesia has tended to evaluate character education through specific subjects aimed at 
addressing this need (Faridi, 2014; Isdaryanti et al., 2018; Komalasari & Saripudin, 2018). Some research 
has attempted to examine teacher perceptions of character education as a whole (Zurqoni et al., 2018a), 
but do not include its relevance to meaning in life and well-being of students. Research about teachers’ 
perception has been conducted in senior high schools and vocational high schools (Abdullah et al., 2019; 
Saputro & Murdiono, 2020; Zurqoni et al., 2018b). Only a qualitative study about wellbeing has examined 
what Indonesians discern about wellbeing (Maulana et al., 2018). To our knowledge, few studies have 
investigated what teachers see about Indonesian students’ purpose development. 

1.3. Purpose of the Study 

Though many studies have documented the positive link between character, purpose, and wellbeing, it 
is interesting to know whether Indonesian teachers also share similar understanding. As the important 
figure in students’ character education, purpose development, and well-being, qualitative research is used 
since it offers benefits in exploring deeper understanding of teachers about those issues. This is a 
qualitative study using thematic analysis which offers adaptability to suit research aims (Braun & Clarke, 
2006) following the steps from Nowell et al., (2017). This study aims to explore the perceptions of 
elementary and junior high school teachers regarding the application of character education in schools, 
the relevance of character to meaning in life and well-being, and the role of parents, teachers, and the 
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surrounding community in supporting students’ character education, meaningfulness of life, and well-
being. 

2. Method and Materials 

2.1. Research Design 

The research data was then processed using a qualitative survey analysis approach. The research 
instrument used was an interview guide containing open questions relating to the application of character 
education at the elementary/junior high school level; the character, life purpose, and well-being of 
students; and the role of teachers and related parties in developing the character education, meaning and 
purpose in life, and well-being of students. The teachers were asked to complete their answers 
independently and send them via email to the researchers. 

2.2. Participants 

Participants were 10 elementary school teachers and 10 junior high school teachers from five schools. 
These teachers were all character subject teachers, vice-principals in student affairs, or homeroom 
teachers. Therefore, the researchers can cross-check the answers from participants since each school has 
at least two representatives. All participants gave written informed consent. The ethical process was 
performed for the study despite the absence of formal institutional procedure. 

2.3. Data Collection Tools 

The researchers developed interview guidelines based on the curriculum and implementation of 
character education as well as the theoretical concept of meaning in life and well-being. The researchers 
developed six questions about the teacher’s biodata. For example, their teaching experience and their 
specific role in teaching and administrative position. Furthermore, there were five questions about how 
character education has been applied at the school, six questions about meaning in life among students, 
and three questions related to students’ well-being. 

2.4. Data Collection Process 

All participants were sent several questions about character, meaning in life, well-being. They were 
required to provide written answers and to send their answer to the researchers. The researchers 
contacted teachers via telephone to clarify unclear answers. 

2.5. Data Collection Analysis 

All teams reviewed all teachers’ interview data to familiarize with the data. Initial codes were generated 
as the framework, but research teams were allowed to add. Each participant’s answer was coded by two 
members of the research team. If there were differences in the codes given, they were discussed by the 
team members to come to an agreement. Three members of the research team identified and discussed 
themes from the teachers’ answers as a whole. The data can be provided upon request. 

3. Results 

As presented in Table 1, most teachers perceived that their school defined specific characters as the 
focus of their character education curriculum in which all teachers were involved. More than half of the 
participants acknowledged that the teacher wrote an evaluation for each student’s character but less than 
half participants felt that their assessment in character education was conducted in a systematic way. The 
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progress of students in their character development was regarded as the positive impact of character 
education (60%) and the role of teachers and parents as the aspect that should be improved (70%). 

 

Table 1 Application of character education at the elementary/junior high school level 

 

Application of character education at the elementary/junior high 

school level   

Respondents who 

answered “Yes” (%) 

1. Character education curriculum in schools and its application:  

a. There is a set of specific characteristics as a reference  65% 

b. Character studies is a separate subject  35% 

2. Parties involved in the application of character education in 

schools: 

 

a. Teachers or coordinators are involved in the application of 

character education  

70% 

b. The role of the teachers or coordinators involved is explained  20% 

3. Evaluation of character education in schools:  

a. There is a written character evaluation for each student  65% 

b. There is a quantitative assessment of student character  40% 

c. There is a rubric, written worksheet for student evaluation  35% 

d. Character education evaluations conducted have been 

meaningful/internalized/appreciated.  

40% 

4. Positive aspects of the implementation of character education 

in schools:  

 

a. Student development 60% 

b. Curriculum/methods/materials  15% 

c. Implementers (teachers/parents)  45% 

d. Meaning/internalization/appreciation 40% 

5. Aspects of the implementation of character education in 

schools that need to be improved:  

 

a. Student development 35% 

b. Curriculum/methods/materials 30% 

c. Implementers (teachers/parents) 70% 
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Table 2 provides what teachers perceive about character, purpose in life, and wellbeing of their 
students. A majority of participants tended to associate purpose with contribution for beyond-the-self and 
with one’s faith. Participants observed that during character development, students showed indications 
of discovering meaning and purpose in life. Participants inferred that having meaning and purpose was 
derived from one’s assets than one’s external supports. Nearly half of participants mentioned the 
contributing role of good habits from character education for purpose in life. All participants also agreed 
that character education played a key role in students’ academic achievement. Regarding wellbeing, 30% 
of participants evaluated their student's level of well-being was good but only 35% of participants 
mentioned the need to improve it. 

 

Table 2 Character, purpose in life, and well-being of students 

Character, purpose in life, and well-being of students Respondents who 

answered “Yes” (%) 

1. There are specific characteristic that are important to foster in 

elementary/junior high school students  

95% 

2. Understanding of meaning and purpose in life:   

a. A main/long-term goal in life  55% 

b. Sense of meaning/life worth living  50% 

c. Ability to understand life experiences in the past, present, and 

future  

65% 

d. The role/contribution/goal of others/God/things matters 

beyond-the-self   

70% 

e. Elements related to religion/faith  60% 

3. Examples of students who show indications of having meaning 

and purpose in life, and the characteristics of those students:  

 

a. There are examples of students who show indications of 

having meaning and purpose in life 

85% 

b. Student character involves internal factors (knowledge, skills, 

personality, etc.)  

100% 

c. Student character involves external factors (family harmony, 

involvement in the spiritual community, neighborhood 

environment, etc.)  

55% 

4. The role of character education in schools in contributing to 

students finding a purpose and meaning in life:  
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Table 3 presented how many teachers perceived the importance of external supports on students’ 
character, purpose, and wellbeing. Interaction between parents, teachers, and communities was 
frequently mentioned by participants to facilitate character and purpose development as well as wellbeing 
among students but less than half of the participants could specify how the role of each party in fostering 
students’ purpose and wellbeing. 

 
Table 3 Role of teachers and related parties 

a. There are topics/discussions about meaning and purpose in life 

in character studies  

35% 

b. There is a role of inspiration/role model/personal interaction 

with students  

20% 

c. There are activities (e.g., extracurricular activities, projects, 

etc.) in school that contribute to meaning and purpose in life  

30% 

d. There is the formation of good habits/self-regulation, etc.  45% 

5. Character education and academic achievement of students:   

a. Character education influences the academic achievement of 

students:  

100% 

b. There are specific characteristics that influence the academic 

achievement of students  

80% 

6. Student well-being   

a. The well-being of students is considered to be good   30% 

b. The well-being of students needs to be improved  35% 

Role of teachers and related parties Respondents who 

answered “Yes” (%) 

1. The role and involvement of teachers, parents, and the 

community in developing the character of elementary/junior high 

school students:  

  

a. The role of each party is specified  45% 

b. Inspiration/role models 50% 

c. Cooperation/communication/interaction  70% 

d. Ideas for activities/ongoing activities  30% 

2. The role and involvement of teachers, parents, and the 

community in developing meaning and purpose in the lives of 
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3.1. Character Education from a Teacher’s Perspective 

There are several important themes raised by teachers regarding their thoughts on character education. 
Firstly, the application of character education. According to the teachers, there are different methods in 
applying character education: intracurricular, co-curricular, and integration into subjects. In the 
intracurricular method, character education is a separate subject that has set weekly teaching and learning 
times. Character education is also applied through the cocurricular method, through designing 
activities/projects to help students to strengthen the characteristics taught. Parents are also made aware 
of these activities/projects and progress made by students recorded in the form of journals and various 
other means. In addition, the application of character education is also integrated into school subjects, like 
what have been shared by an elementary school teacher: 

“The character education curriculum in our school is a school character education that is integrated 
holistically with the fields of study in schools ... In its application, character education is also equipped 
with measures for the achievement of student targets according to school standards.” 

Secondly, evaluation of character education. The teachers stated that character education applied using 
the intracurricular method is evaluated using various instruments, such as assessment sheets according to 
school indicators (assessment rubric), projects, and qualitative records made by teachers. In addition, the 
teachers stated that character education can also be evaluated by observing students’ application of 
character in their daily activities. For example:  

“There are no grades in this lesson that are included in the report card. The evaluation is based on the 
teacher's observations of student character and communicated with the homeroom teacher or other 
subject teachers. The homeroom teacher can also confirm to the parents whether students also 
experience problems outside of school as well.” 

Thirdly, parties involved in the implementation of character education. The teachers stated that in 
addition to the school, parents and the environment should also be involved in implementing character 
education. Therefore, it is important for schools, parents, and the community to be able to cooperate in 
implementing character education. However, the teachers also realized that the level of parental 

elementary/junior high school students:  

a. The role of each party is specified 30% 

b. Inspiration/role models 35% 

c. Cooperation/communication/interaction 80% 

d. Ideas for activities/ongoing activities 45% 

3. The role and involvement of teachers, parents, and the 

community in improving the well-being of elementary/junior high 

school students:  

  

a. The role of each party is specified 20% 

b. Inspiration/role models 40% 

c. Cooperation/communication/interaction 65% 

d. Ideas for activities/ongoing activities 35% 
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involvement and the environment of students can differ from one another.  For example, one teacher 
noticed that “what needs to be improved, especially is the support of parents so that character education 
is consistent at school and at home. Perhaps because of parent’s monitoring system or socialization to 
their parents is lacking.” 

3.2. Meaning and Purpose in Life from a Teacher’s Perspective 

There are several important themes raised by teachers regarding their thoughts on meaning and 
purpose in life. Firstly, the existence of self-interest and matters that exist beyond-the-self in the meaning 
and purpose of an individual’s life. The teachers stated that meaning and purpose in life are related to 
“awareness of one’s potential and its actualization”, as well as “how individuals obtain happiness in life”, 
and also as “a form of servitude to God and being of value to others.”  

Secondly, the contribution of character to meaning and purpose in students’ lives. The teachers 
mentioned several important characteristics developed by students that are also evident in students who 
are goal oriented. These characteristics include caring for others (empathy, tolerance), resilience and self-
control (determination, discipline, responsibility), belief in oneself (confidence, curiosity), and religiosity 
(fear of God). According to the teachers, these characteristics not only contribute to meaning and purpose 
in students’ lives but also to their academic achievement. One teacher perceived that “…because of the 
character education, students are more motivated and have more direction in the learning process.” 

Thirdly, the teachers emphasized the role of character education in schools in helping students find 
meaning and purpose in life. For example, “when students can recognize themselves, develop positive 
characters that are owned or that still need to be grown. This will directly impact their ability to interpret 
life and determine priorities for achieving strategies for fulfilling their life goals.” Another teacher also 
asserts the role of character education in having meaning in life to “encourage a person when climbing 
steep paths, to strengthen when the way of life is turbulent and to hold back when the path of life is 
decreasing.” Other participants added that inculcation of religious values, practices, and community in 
character education as a basis where students process and learn, and where there is consistency and 
habituation of student behavior, and a relationship between teachers and parents as role models for 
students. 

3.3. Student’s Well-being from a Teacher’s Perspective 

There are several important themes raised by teachers regarding their thoughts on student well-being. 
Firstly, teachers believed that well-being can be achieved if an individual can get positive things out of 
their life experiences, such as “feeling safe”, “happy”, and “satisfied with what they have achieved in their 
life.” In addition, student well-being in the academic context cannot be separated from feelings of 
happiness and satisfaction when they achieve their expected academic outcomes. Since the main task of 
students is achieving optimal academic outcomes, they will experience pride and satisfaction when their 
learning process was deemed successful.  

Secondly, teachers also believed that there are several factors that influence the level of students’ well-
being. These factors include family background, such as the socio-economic status, parent’s educational 
background, and parenting style also affect students’ well-being. Students from an upper middle class 
socio-economic background have adequate facilities to access better quality education. In addition, the 
values and character education applied through upbringing and parenting also affect students’ well-being. 
This was asserted in this teacher’s statements, “teachers, parents, and community consistently supervise 
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students’ activity and provide support with the right response if students face difficulties. These supportive 
parties can work in synergy to make positive characters in everyday life to improve the well-being.” 

In addition to family background, peer environment also affects student well-being since they might 
imitate their peer behavior to gain acceptance. The next factor is that academic demands that are too 
great and become burdensome for children can reduce their well-being because they become overloaded 
and unhappy about their lives. In addition, children’s motivation to participate in the learning process in 
school can also influence student well-being. The last factor is whether the facilities provided by the school 
include classrooms that are comfortable and appropriate for the learning process, adequate services for 
students who require assistance or counselling, and so forth.  

Thirdly, teachers believed that not only teachers but the entire school community and parents need to 
be involved in efforts to improve student well-being. For example, “in the case of students cutting the 
queue when buying food from the canteen, canteen workers can remind students that learning to be 
tolerant of others starts from simple things like waiting in line.” The involvement of parents and 
consistency of perceptions between schools and parents also need to be developed. An important point 
in developing character education is to focus not only on academic performance, but also on self-
awareness and developing positive characteristics that will increase the life satisfaction of students in the 
future.  

Fourthly, teachers believed that the roles of students’ parents, teachers, and community can increase 
student well-being by becoming positive role models for students. One participant said that “lack of 
support from significant others has an impact on the behavior of children who tend not to know what they 
want to be, indicating problems at home and at school.” It cannot be denied that students require 
assistance and direction from the adults around them, including teachers and parents, meaning they need 
to display characters and behaviors that provide positive examples for students. Furthermore, teachers 
and parents also need to accustom children to applying positive characteristics and act as mentors when 
they need constructive advice and feedback. Teachers and parents must also provide support and 
motivation for students so that they can build a positive community among their friends. Finally, students 
should also participate in social service activities to increase their empathy and tolerance for others and 
undergo routine health check-ups to ensure that they remain physically healthy. 

4. Discussion 

The term character education is commonly implemented in school’s context. In Indonesia, character 
education is stringently carried out in schools at all educational levels, from kindergartens to senior high 
schools (Maunah, 2015; Sultoni, 2016). This is because character education is necessary to improve and 
advance Indonesia as a nation, especially among the younger generation, including students (Purnomo, 
2014). In the responses provided by the teachers, many stated that it is important to implement character 
education in an educational setting in order to change student behavior and not only focus on improving 
academic grades. There are different characteristics that are considered important and developed in each 
school, such as kindness, tolerance, empathy, creativity, perseverance, determination, self-control, 
responsibility, independence, respect for others, and fear of God. The number of characteristics instilled 
in students gave rise to different viewpoints among the researchers. There are many different types of 
characteristics instilled in students with some overlapping. This large number of characteristics gives rise 
to the assumption that there are a lot of character problems among students as well (Sultoni, 2016). In 
contrast, Purnomo (2014) argues that the problem of character education does not lie in which 
characteristics are considered important and instilled, but in the delivery and in transferring the most 
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important characteristics to students and that these processes need to be further considered and 
improved in order to be more effective.  

Character education is implemented using several methods: intracurricular, co-curricular, and 
integration into subjects. Based on the responses provided by the teachers, it is evident that character 
education has not been integrated into extracurricular activities, and in several cases has not been 
integrated into the school culture, even though it is best to conduct character education holistically and 
comprehensively (Astuti, 2010; Sudrajat, 2011). This method emphasizes and promotes collaboration and 
cooperation, as opposed to competition between students, and is open to giving students the opportunity 
to demonstrate and practice character-based values through activities inside and outside the classroom, 
where these values are embodied in extracurricular activities. In addition, all aspects of the school 
environment need to be managed to involve leaders, teachers, employees, the surrounding community, 
and students themselves, so that all members of the school community can develop and work together in 
order to create a school environment that is integrated with the characteristics instilled in students 
(Sudrajat, 2011). 

The teachers mentioned that their role in character education is to act as a role model, provide 
information/knowledge, direct and assist students who are experiencing problems, and inform parents of 
the progress/constraints faced by students. Teachers play an important role in achieving the goals of 
character education. Teachers are figures who are emulated by students (Adawiah, 2016). In addition, 
teachers are also considered to have the large responsibility of creating a young generation with character 
and morals (Dalyono & Lestariningsih, 2017). However, the development of student characteristics formed 
in schools needs to be monitored because students can still be influenced by their social environment 
(Arifudin, 2015). It can be concluded that character education can be implemented effectively if learning, 
role-modeling, reinforcement, and habituation are carried out simultaneously and consistently (Sudrajat, 
2011). Meanwhile, according to the responses provided by teachers, some parents still do not fully support 
the implementation of character education in schools in that they are still not used to modeling positive 
values at home and leave the development and education of their children to the school. Therefore, it is 
important to realize that the implementation of character education requires the active involvement and 
cooperation of schools, parents, communities, and also the government (Purnomo, 2014; Ajmain & 
Marzuki, 2019). The teachers did not mention the role of leaders or supervisors in implementing character 
education, meaning some teachers appeared to be less consistent in conducting character education, to 
have different viewpoints on certain characteristics, and to be passive in exploring materials and strategies 
to deliver character education. Therefore, after formulating and determining the methods of 
implementing character education, supervision is required (Sutjipto, 2011).  

The teachers’ understandings of meaning and purpose in life are consistent with the definitions 
presented in previous studies. For example, the existence of a long-term goal, a sense of meaning, and an 
understanding of past, present and future life experiences (George & Park, 2017; Martela & Steger, 2016). 
It is interesting that meaning in life plays a key role in teachers’ well-being (Damasio et al., 2013). It is 
interesting to note that although not all researchers agree on the aspect of beyond-the-self being part of 
the definition of purpose in life (Damon et al., 2003; McKnight & Kashdan, 2009; Steger et al., 2009), the 
majority of teachers mentioned a life that has positive benefits for others and living for God in their 
understanding about purpose in life.  

In their responses to what they understand about meaning and purpose in life, many teachers 
mentioned elements of faith and religion. This is most likely related to the fact that most of the Indonesian 
population considers religion to be important (Poushter & Fetterolf, 2019, April 22) and the application of 
religious-based values in private schools. Furthermore, this emphasizes the role of a person’s religious 
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values in meaning and purpose in life (Abeyta & Routledge, 2018; Aghababaei & Błachnio, 2014; Mariano 
& Damon, 2008). 

Previous research has found that gratitude and compassion have a relationship with purpose in life 
(Malin et al., 2017). Gratitude was not specifically mentioned in the teachers’ answers. They referred to 
characteristics related to religiosity in general, such as fear of God. Other studies have found that people 
who practice religious teachings tend to show higher scores in the characteristics of kindness, love, and 
gratitude, and in meaning in their lives (Berthold & Ruch, 2014). It seems that the religious-based values 
that have been studied need to be introduced to educators to enhance their understanding and help them 
to put these characteristics in concrete implementation.   

Teachers also considered the characteristic of caring for others to be important for meaning and 
purpose in life. As part of beyond-the-self orientation of purpose, caring for others helps individuals to 
recognize the needs of others and contribute positively to those needs. Aligned with that finding, another 
study found that being empathetic towards the needs of others, leading people to be involved in prosocial 
behavior (Malin et al., 2014) contributes to meaning and purpose in life (Van Tongeren et al., 2016). It is 
possible that caring for others fulfils one’s basic psychological needs, especially relatedness, which in turn 
predicts the sense of meaning in life (Demirbas-Celik, 2018; Demirbas-Celik & Keklik, 2019). 

Consistent with the teachers’ answers that resilience and self-confidence are important characteristics 
in the development of meaning and purpose in students’ life, self-efficacy (DeWitz et al., 2009; Lane & 
Schutts, 2014), curiosity and perseverance (Kashdan & Steger, 2007; Lee et al., 2015) are predictors of 
purpose in life. However, in contrast to the Malin et al., (2017) study, where grit was not mentioned in the 
interviews, the teachers in this study mentioned resilience and self-confidence – which are related to grit 
– as important characteristics for students to have in finding meaning and purpose in their lives. 
Considering that in previous studies purpose was a predictor of grit (Hill et al., 2016), it is recommended 
that the development of meaning and purpose in students’ lives be conducted simultaneously with 
character education.  

To what extent are teachers aware of their role in developing meaning and purpose in students’ lives? 
The majority of teachers emphasized communication with students and collaboration with parents as 
being important. Furthermore, collaboration with parents was also considered to be important in the 
development of students’ character and well-being. Unfortunately, not many of the teachers’ responses 
identified the specific roles of the teacher and the parents. Even fewer mentioned specific role models or 
activities that consistently contribute to the development of meaning in students’ lives. However, parents 
and teachers are external sources of support that are assets to students. The role of parents in sharing life 
values, creating dialogue so that their children can reflect on life experiences, and acting as role models, 
is the basis for the development of meaning and purpose in life (Bronk, 2013; Malin et al., 2014). 
Meanwhile, the role of the school is to provide meaningful lessons, mentors and role models for students, 
and career counselling programs (Bronk, 2013). 

Collaboration between academic, social, and emotional learning has five core social and emotional 
competencies which form an important foundation for adolescent well-being, including self-awareness, 
social awareness, self-management, relationship skills, and responsible decision-making (Ashdown & 
Bernard, 2012). According to Shonkoff & Philips (2000), children need these social-emotional skills when 
they start school, such as self-confidence, the capacity to build positive relationships with friends and 
teachers, endurance to complete difficult tasks, the ability to communicate, the ability to pay attention 
and listen to instructions, and problem-solving skills (Ashdown & Bernard, 2012). Consistent with the 
teachers, student well-being is also affected by the aspect of popularity among peers, where positive 
relationships can influence children to be more positive because friends can also provide examples or act 
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as role models for children. In addition, the teachers also emphasized children’s determination and 
perseverance when faced with difficult problems. When children are successful in overcoming difficult 
challenges, they feel satisfied and happy. Supporting these findings, it seems that there were potentially 
a bidirectional relationship between meaning in life and well-being (Howell et al., 2013; Rathi & Rastogi, 
2007).  

Students’ experiences in school are also an important indicator that can hinder or facilitate the success 
of student development over the course of their life (Bucker et al., 2018). Studies on school effectiveness 
predominantly focus on cognitive outcomes, especially in the fields of mathematics, language, and science. 
However, Noddings (2003; as cited in Bucker et al., 2018) states that happiness and education are closely 
related. Happiness must be an educational goal, and good education should significantly contribute to 
personal and collective happiness. This is consistent with the teachers statements that student well-being 
is not only contingent on academic achievements, but also on relationships with others. Therefore, the 
teachers also may emphasize the importance of being empathetic and helping one another, which gives 
students who are successful in being beneficial to or impacting others a sense of satisfaction and 
happiness.  

Research shows that students with high levels of well-being see themselves developing in their personal 
life and achieving their life goals, which in turn contributes to their self-acceptance and interpersonal 
relationships. In addition, students with high levels of well-being can sense positive developments in their 
school or community, which ultimately also has an impact on their relationship with the wider community 
and generally they experience more positive feelings and life satisfaction (Cadime et al., 2016). This 
concern was also expressed by the teachers; that the schools, parents and communities around children 
can work together to help improve their well-being, through which children will feel a sense of acceptance 
and support from their environment to be able to achieve their life goals. 

5. Conclusion 

This study aims to explore teachers’ perceptions about character, meaning in life, and well-being. In 
teachers’ perception, it is important to implement character education in an educational setting to change 
student behavior and not only focus on improving academic grades. However, it turns out that character 
education has not been integrated into extracurricular activities, and in several cases has not been 
integrated into the school culture, even though it is best to conduct character education holistically and 
comprehensively. Cooperation is needed that involves all aspects of the school such as leaders, teachers, 
employees, the surrounding community, and the students them-selves, so that all school members can 
develop and work together to create an integrated school environment with the characteristics instilled in 
students. 

Teachers understand the meaning and purpose of life as long-term goals, a sense of meaning, and an 
understanding of past, present and future life experiences. The majority of teachers mentioned a life of 
having positive benefits for others and living for God in their understanding of the purpose of life. Faith 
and religion are important in understanding the purpose of life. Teachers also consider the characteristic 
of caring for others important for the meaning and purpose of life. Concern for others helps individuals to 
recognize the needs of others and contribute positively to those needs. The teacher also views that 
resilience and self-confidence are important characteristics in the development of students' meaning and 
purpose in life, self-efficacy, curiosity, and perseverance are predictors of life goals. Many teachers 
emphasize communication with students and collaboration with parents as important for the 
development of meaning and purpose in life. In addition, cooperation with parents is also considered 
important in character development and student welfare. The role of parents is manifested in the form of 
sharing life values, creating dialogue so that their children can re-flex on life experiences, and being role 
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models. Meanwhile, the school's role is to provide meaningful lessons, mentors and role models for 
students, and career counselling programs. 

6. Recommendations 

Collaboration between academic, social, and emotional learning has five core social and emotional 
competencies that form an important foundation for adolescent well-being. The teacher views that 
students' well-being is also influenced by aspects of popularity among peers, as well as children's 
determination and perception when facing difficult problems. The teacher also stated that students' well-
being does not only depend on academic achievement, but also on relationships with other people. 
Therefore, teachers can also emphasize the importance of empathizing and helping one another, which 
gives students a sense of satisfaction and happiness for those who succeed in benefiting or having an 
impact on others. Students with high levels of well-being can experience positive developments in their 
school or community, which in turn also affects their relationship with the wider community and generally 
they experience more positive feelings and life satisfaction. The teachers also hope that the school, 
parents, and the community around the child can work together by providing acceptance and support to 
help improve their well-being so that they can achieve their life goals. 
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