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Abstract 

The research aims to investigate are opportunities and challenges in English language teaching classrooms for dialogic teaching. 
To achieve the aim of the research, a multiple case study design was chosen. The cases were determined by considering the socio-
economic, socio-cultural, and success levels of the schools. The data are obtained from qualitative techniques which are 
observation of the class and interviews with teachers. The study group consisted of students in 5th grade and English Language 
Teachers. The findings of the article consist of observing the dialogues in the classrooms using a structured observation form and 
interviews with teachers using a semi-structured interview form. In the results, 3 monologic cases, semi-dialogic case and a 
dialogic case was observed. In the interviews, although teachers’ positive views about dialogic teaching in language classroom, in 
observations, the monologic learning environment was predominant. The main reason of the challenge is that teachers didn’t 
have competence how to use dialogic techniques in language classrooms. For advantages, it was observed that willingness of 
teacher and student to interact in classrooms.  The research offers new insights for further practice and research, in terms of 
identifying challenges and advantages for the application of dialogic teaching. 
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1. Introduction 

The use of language in education, which dates back to Socratic dialogue, has recently been preferred 
as an instructional method in the classroom. It is claimed that the use of language in the classroom 
constitutes the social foundations of thinking and learning in Bakhtin and Vygotsky’s views (Renshaw, 
2004). Alexander (2005) also, constructed the use of language in the classroom and formed the structure 
of dialogic teaching which is a learning approach. 

Recently, the reasons for the widespread use of language as a method in classes may be the rise 
of constructivism in education, emphasis on student-centered classes, encouraging the active participation 
of students, and the facilitator role of the teacher (Zhang & Zhang, 2020). For this reason, in dialogic 
pedagogy, individuals are expected to be exposed to an inter-thinking atmosphere through interaction or 
to make sense of information (Dawes, 2012; Mercer, 2000). The concept of inter-thinking underlines the 
strategy that students will use in a collaborative learning environment by using language as a tool (Cui & 
Teo, 2021; Emir & Yangın-Ekşi, 2024).  The feature corresponds to the characteristics of the constructivist 
perspective. 

Constructivism in dialogic teaching is both the interpersonal concrete constructing of the language 
(or talk) in the classroom and the constructing of thoughts by using the language as a tool. The inter-
thinking concept, which is underlined in dialogic teaching, is also based on the construction of thoughts 
via language (Palmgren-Neuvonen et al., 2021).  In social constructivism, interactive classroom 
environment, awareness of the zone of proximal development, and scaffolding concept integration are 
stated to contribute to the actualization of learning (Chaiklin, 2003; Vygotsky & Cole, 1978). In radical 
constructivism, knowledge must be constructed actively by people and needs multiple perspectives of 
individuals (Larochelle, 2000). Similarly, a common idea is not always tried to be reached in speech types 
of dialogic teaching (Alexander, 2005), also different views are important.  

The main reason for the paper is the fundamental problems of teaching language in Turkey and 
the world. Some of the problems are challenges in the education of foreign language teachers (Kırkgöz, 
2008), challenges in the curricula (Altan, 2017), teacher attitudes and roles (Vitthal, 2010; Zou, 2013), 
motivation and worries of students (Chen & Lee, 2011; Cook, 2001; İliç & Arıkan, 2016; Llurda, 2005; Stroud 
& Wee, 2006; Woodrow, 2006). Moreover, critical pedagogy in language learning criticizes the hegemony 
of one culture on other cultures because of political and economic reasons. Lin (2012) claims that dialogic 
pedagogy enables minorities to speak in the classroom and allows for the subjectification of the content. 

Khan (2020) claimed that dialogic teaching has no direct effect on language learning. The reason 
of it, the flexible nature of dialogic teaching and the difficulty of controlling the variables in the classroom 
environment diversify the results of dialogic teaching studies.  On the contrary, Chow et al. (2023) 
concluded that vocabulary teaching based on dialogic teaching intervention program facilitated expressing 
vocabulary knowledge of learners with low and high vocabulary while gaining awareness of learners with 
high vocabulary.  Also, Lee (2016) stated that by moving away from predictable answers in the classroom, 
providing more opportunities for students to talk, and creating a questioning environment where 
reciprocity was employed, thinking skills were developed in the classroom where ideas are examined, and 
alternative answers emerge. Dialogic teaching studies investigate the thinking skills development with 
language learning instead of teaching a language. However, the more students are involved in dialogic 
interaction, the more learning is maximized (Sedova et al. 2014).  
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Dialogic teaching is both a classroom method to teach and a classroom interaction style that foster 
to gain autonomy for students in learning.  Focusing only on enhancing learning with dialogic teaching can 
be limited. It can also be observed that the dialogic structure is reflected in the students' work, writings, 
and thinking systems (Chmarkh, 2021). Similarly, Rapanta (2021) highlighted those dialogic practices in 
classrooms enhanced students’ writing skills in essays. Therefore, there is a need for the studies that 
design dialogic intervention environments in language teaching, especially in the development of skills. 

While interactions are vital to use the language by nature in language classrooms, it can be unclear 
whether the interactions are dialogic or monologic. It is important both language teaching and the 
transformation of interaction in the classroom.  Dialogic teaching and classroom-talk approaches can 
prioritize equity of opportunities. Ferrada (2020) stated that dialogic classrooms prioritize classroom 
interaction transformation and construction of collective objectives. Wu (2001) also states the existence 
of difficulties due to a lack of materials despite the importance of foreign language education in China. The 
result reflects a similar situation in Turkey due to the low socio-economic situation. 

 Dialogic teaching provides equity of opportunities because it is both cost-free and has a 
transformative function. For these reasons, it is thought that determining the challenges and advantages 
of dialogic teaching on the paper will contribute to the field of dialogic practice and frame the language 
teaching with dialogic teaching. It is argued that future studies are needed to define the frame of dialogic 
teaching and adapt it to the classroom environment (Rapanta et. al., 2021). Also, Elhassan and Adam 
(2017) suggest that challenges are defined to frame dialogic teaching as a classroom method used to 
develop students speaking and thinking skills. 

The paper investigated the challenges and advantages of dialogic teaching in English language (as 
a foreign language) classrooms. Five different (cultural, economic, and socio-cultural differences) schools 
are defined for the research. The advantages and challenges of dialogic teaching were observed in five 
different schools. Teachers' views about what these opportunities and challenges could be and why they 
might occur were obtained. The paper is assumed to be important for the development of dialogic 
teaching practices. 

On the paper, it is based on Alexander’s conception of Dialogic pedagogy. The conception includes 
types of speech based on students' active construction of knowledge.  Kim and Wilkinson (2019) 
highlighted that Alexander’s dialogic conception has a big role in education in Europe, the USA, and 
England. Also, in cultural perspectives Alexander’s dialogic conception is culturally sensitive. In foreign 
language teaching classrooms, it is functional to bridge the gap between target culture and students’ own 
cultures.  

1.1. Alexander’s Dialogic Teaching 

Dialogic teaching is the construction of a learning environment where learners work together to 
support each other to shape knowledge cumulatively and in an inter-thinking way by organizing the speech 
purposefully. Alexander has developed dialogic teaching to reach different perspectives in the learning 
environment (Phillipson & Wegerif, 2016).  Alexander (2005) expressed dialogic teaching as a learning 
atmosphere that includes interaction, question-answer, feedback, exchange, discussion-reconciliation, 
sufficient professional knowledge on the subject, classroom relations, and organizational knowledge 
beyond a speech. 

 The basic framework of dialogic teaching aims to help learners be active and to expand their 
thinking levels of learners and to improve their understanding-learning levels (Alexander, 2005). As 
learning makes sense of their lives in daily life dialogues and an argumentation-based process, it also 
supports active, democratic, and critical participation in the classroom environment. Also, It enables 
students' autonomy in the learning process with their active participation in the classroom. 
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1.3. Purpose of study 

The paper investigated the challenges and advantages of dialogic teaching in English language (as 
a foreign language) classrooms. Five (5) different (cultural, economic, and socio-cultural differences) 
schools are defined for the research. The advantages and challenges of dialogic teaching were observed in 
five different schools. Teachers' views about what these opportunities and challenges could be and why 
they might occur were obtained. The paper is assumed to be important for the development of dialogic 
teaching practices. 

2. Methods and materials 

To investigate the challenges and advantages of the implementation of dialogic teaching in the 
5th-grade English teaching process, a multi-case study was chosen from qualitative research methods. In 
multiple-case studies, it is aimed to examine the case in different situations comparatively. It is considered 
that different socioeconomic levels, ethnic diversity, academic achievement levels, and applied time 
variables are crucial in determining the challenges and advantages in the learning environment. A multiple-
case study was preferred to ensure the external validity of the study and to see the distribution of the 
challenges and advantages in different situations. 

In the paper, schools are divided into five groups. The characteristics of the schools are presented 
below.  

• Case A: the school, located in the city center, has a high level of success. Its socio-economic level 
is in the middle class. In the school, students take 3 hours of English lessons per week. The ethnicity 
of the school shows similar characteristics to the environment. There are 22 students in the 
classroom. 

• Case B: the school, located in the city center, has a high level of success. Its socio-economic level 
is in the middle class. In the school, students take 15 hours of English lessons per week. The 
ethnicity of the school shows similar characteristics to the environment. There are 42 students in 
the classroom. 

• Case C: the school, located in the city center, has a low level of success. Its socio-economic level is 
in the low class. In the school, students take 3 hours of English lessons per week. The ethnic origin 
of the school consists of minorities in Turkey. There are 25 students in the classroom.  

• Case D: It is a private school in the city center. It has a high level of success. Its socio-economic 
level is in the high and middle classes. The ethnicity of the school shows similar characteristics to 
the environment. In the school, students take 15 hours of English lessons per week. There are 15 
students in the classroom.  

• Case E: The school is in a village close to the city center. It has a low level of success. Its socio-
economic level is in the low class. In the school, students take 3 hours of English lessons per week. 
The ethnicity of the school shows similar characteristics to the environment. There are 17 students 
in the classroom. 
  

2.3. Participants 

Group A- Teacher A: He has a bachelor’s degree and 27 years of work experience. Also,  
he has a low level of interest in scientific studies. 

Group B- Teacher B: She has studied for a master’s degree. She has also 15 years of work experience and 
is a follower of scientific studies.  
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Group C- Teacher C: she has a master’s degree and 19 years of work experience. She is also a follower of 
scientific studies.  

Group D- Teacher D: She has studied for a master’s degree and has 12 years of work experience. Also, she 
is a follower of scientific studies.  

Group E- Teacher E: She has a master’s degree and 18 years of work experience. She is also a follower of 
scientific studies.  

2.4. Data collection tool 

A structured observation form was used in the research. Suggestions were obtained from the field 
expert for the measurement tool. For the reliability of the observation form, a pilot application occurred 
in an online course. A semi-structured interview form was used to interview teachers. For the validity of 
the measurement tool, opinions were obtained from the field experts. Themes and codes of measurement 
tools are given in Table 1 below. 

Table 1 
Themes and codes of the research 

D
ia

lo
gi

c 
Te

ac
h

in
g 

Themes Codes 

Collective Classroom activity selection 
Determining his/her role in group work 

Reciprocal Listening to each other 
Sharing ideas/Brainstorming 
Trying to understand others’ points of 
view 

Supportive Feel free for self-expression 
Not to worry about doing wrong 
Helping each other 
Getting a common idea together 

Cumulative Building knowledge of each other's 
opinion 
To contribute by producing a thesis or 
anti-thesis 
Constructing knowledge on experiences 

Purposeful Creating opportunities for students' 
communication 
Using questions to guide the 
conversation 
Encouraging students to ask questions 
 

M
o

n
o

lo
gi

c 

Te
ac

h
in

g 

Monology Authoritarian facts 
       -program as an authority 
       -book as an authority 
       -teacher as an authority 
       -peers as an authority 
Traditional teaching approaches 
Reaching the only correct information 
Outcome-oriented lessons 

 

2.5. Data analysis techniques 

 Analysis of data obtained from observations and interviews has been systematized under four 
themes. These themes are dialogy, monology, opportunities, and challenges. The observation was 
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collected with a structured observation measurement tool and themes were formed. The interview data 
were analyzed with the MAXQDA 2018 program. 

2.6. Ethics 

All ethical considerations were made to ensure the voluntary participation and the confidentiality of 
the participants in the research. All permissions were also sought from the authorities. 

3. Results 

Table 2 
The dialogic level and features of cases 

 Case A Case B Case C Case D Case E 

Dialogy 
Level 

Monology Based Semi-Dialogy 
Based 

Monology Based Dialogic Based Monology Based 

Dialogy 
features 

-Dialogic teaching 
features couldn’t 
be observed. 

-Students' 
attitudes to 
support each 
other in speaking 
-Students were 
able to express 
themselves freely 
in the 
environment 

- Dialogic 
teaching features 
couldn’t be 
observed. 

-Supportive attitude of 
students and teachers 
- Teacher's purposeful 
arrangement of 
dialogues 
- Students' effort to 
reach different 
thoughts (Cumulative 
feature) 
- Semi-structured 
teaching environment 
- The use of different 
variations in speech 
types (Repoitere of 
talk) 

-Dialogic teaching 
features couldn’t 
be observed. 

Monology 
Features 

-Traditional 
teaching 
approaches 
- Reaching the 
only correct 
knowledge 
- Book as an 
authority 
-only teacher-
student 
interaction 
-Teacher as an 
authority 
-Competitive 
learning 
environment 

-Traditional 
teaching 
approaches and 
techniques 
- Reaching the 
only correct 
information 
-Teacher as an 
authority 

- Traditional 
teaching 
approaches and 
techniques. 
-Teacher as an 
authority 
- Only teacher-
student 
interaction 
-Competitive 
learning 
environment 
- Reaching the 
only correct 
information 

-limited classroom 
environment for 
student-student 
interaction 
- Teacher guidance in 
discussions 
-Outcome-oriented 
lesson 

-Traditional 
teaching 
approaches 
-Structured 
learning 
environment 
activities 
- Reaching the 
only correct 
knowledge 
- only teacher-
student 
interaction 

Opportuniti
es 

-Supportive 
Teacher 
-Motivated 
students 

-Supportive 
teacher 
-Motivated 
students 

-Motivated 
students 

-Supportive teacher 
-Motivated students 
- Students use the 
target language freely 
- Students are eager to 
get other's opinions 
-Enhanced supportive 
attitude 

-Motivated 
students 

Challenges -lack of sufficient 
interaction 
environment 

-Dominant 
teacher-student 
interaction 

- Dominant 
teacher-student 
interaction 

- Lesson time anxiety 
(time is limited) 
- Limitation of deep 
inquiries 

-Insufficient use 
of target 
language 
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-insufficient use 
of target language 
-the students' 
level of 
inquiry/discussion 
is deficient.  

- Structured 
individual 
activities 
-whole classroom 
teaching approach  

- lack of sufficient 
interaction 
environment 
- Insufficient use 
of target 
language 

-Whole-classroom 
teaching method. 
 

- the students' 
level of 
inquiry/discussio
n is deficient. 
- Dominant 
teacher-student 
interaction 

 
3.3. Case A 

  In case A, the dialogic features are not encountered directly. The teacher's attitude was found to 
be positive for the dialogic structure. It was observed that students are allowed to speak and participate 
in activities directly. At the same time, it was observed that the students were motivated to participate in 
the conversations. On the contrary, in the interviews, the teacher has negative views about the students 
working together. In addition, the teacher expresses that the students also want to work individually. 

“Some of the students may feel sorry for others to express their opinions. Why are you getting 
involved? He says why are you getting mixed up and I can do it.” (Teacher A) 

From the expressions in the observations and interviews, it was found that the teacher did not 
favor constructivism and the students' working together, therefore the learning environment was not 
designed for dialogy. 

“Constructivist activities are generally preferred in primary school.” (Teacher A) 

 During the observations, it was found that the mother tongue was preferred more. In addition, it 
was observed that there is a traditional classroom seating arrangement and lessons occur based on the 
structured activities in the book. Considering these findings, it was observed that although the teacher 
allowed the students to express themselves, the lessons were designed according to monologic principles. 

3.4. Case B 

 In two of the three lessons observed, semi-dialogic features were observed, while monology was 
observed in one. It was observed that the students in the classroom expressed themselves freely and 
supported each other even if a little. On the contrary, it was observed that the teacher uses traditional 
methods, teacher-student interaction, and aims to reach the knowledge in the curriculum. The teacher 
also supported these observations during the interviews. 

 “Lessons are mostly focused on the interaction of students and teachers. I think it is related to 
culture. We usually focus on listening and acquiring. We are stuck on allowing others to speak or asking 
questions” (Teacher B) 

 The questions asked by the teacher to the students during the observation coincide with the 
principles of reciprocity, purposeful, and supportive in dialogic teaching. It was observed that the teacher 
tries to apply the dialogic principles but remains at a limited level since in-depth discussions cannot be 
applied and organized. 

 “Think about what might happen in the future and make a sentence.” (Teacher B) 

 “We and real people will be in a war.” (Student 1) 

 “Aren't we real people?” (Teacher B) 

 “I don't think so.” (Student 1) 

 “Okay.” (Teacher B) 
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In general, it was seen that the teacher was aware of the importance of the dialogic structure in 
the observations and the interview. In practice, although they were limited, some initiatives were 
observed. It was observed that the main reason for this challenge stems from the whole-classroom 
teaching approach, structured activities, and student-teacher interaction. 

3.5. Case C 

In case C, monologic features are observed predominantly. Traditional teaching approaches, 
teacher-student approach, and reaching only correct knowledge are the main characteristics observed. 
The characteristics of the teacher as an authority can be seen below. 

Why didn't you write the activities in the book? (Teacher C) 

Silence…(Student1) 

I will put sad faces on friends who do not write like that. I will put a smiley face on those who do 
the activities. Let your mothers see too. (Teacher C) 

 Although the students were motivated to talk, it was observed that they could not do it in a 
supportive way. Also, it was observed that a competitive environment was predominant. 

 The student tries to do the activity in front of the board (Student  

 You write very slowly. There is a lot more to do. (Student 2) 

 I agree. You must be a little bit faster. (Student 3) 

 Okay. (Student 1) 

 Although the students were motivated to participate in the activities, the use of their mother 
tongue was intensive, and limited student-student interaction was observed. The teacher also stated that 
the learning environment is monologic. 

The teacher asks a question and gets an answer. After the task is done, a general speech is made. 
As a result, the teacher finishes the activity (Teacher C). 

3.6. Case D 

 It was observed Dialogic features in two of the three lessons, and semi-dialogic features were 
observed in one. The supportive attitude of students and teachers, the teacher's purposeful arrangement 
of dialogues, students' effort to reach different thoughts (Cumulative feature), the semi-structured 
teaching environment, and the use of different variations in speech types (Repetition of talk) were 
observed in the learning environment.  

 The strength of student-student communication and their use of speaking repertoire were 
observed. It is seen below that the cumulative and reciprocity principles are actively used by the students. 

 What is the hourglass used for? (Teacher D) 

 Hourglass measures time (Student 1) 

 We can also use it while cooking eggs as it helps to measure time. (Student 2).  

 During the interviews, the teacher stated that she supports student-student interaction. In 
addition, he added that interaction decreases when there are structured activities. 

If there is controlled activity, they do it individually first. Then I allow them to check with their 
partner. (Teacher D). 
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 The limited duration of the lesson and the anxiety of achieving the goals during this period were 
observed as obstacles to dialogic teaching. The seating arrangement and the whole classroom approach 
are also considered obstacles to dialogic teaching. 

3.7. Case E 

 In case E, monologic features were observed predominantly. Traditional teaching approaches, 
structured learning environment activities, reaching the only correct knowledge, and only teacher-student 
interaction were observed.  

 Do you think a goat can be a sheep? (Teacher E asked in a mother tongue) 

 Yes, maybe… (Student 1 answered in a mother tongue) 

 It means sheep. (Student 2 answered in a mother tongue) 

 No, it means goat/doe. (Student 3 answered in a mother tongue) 

Insufficient use of target language and deficiency of the students' level of inquiry/discussion were 
also observed.  During the interview, the teacher stated that she encouraged the students and allowed 
them to take part in the education process. 

“I believe that the student should also be involved in carrying out the learning process…. In student-
student interaction, I seriously care about the involvement of the student in the process, in sharing 
the idea, creating the knowledge pattern, and bringing resources to the classroom.” (Teacher E).  

 In practice, contrary to what the teacher stated, it was not observed that the students were 
encouraged. The teacher stated that the basis of students' communication was based on manners, in other 
words, culture. The teacher also states that students have difficulty accessing education due to the difficult 
economic conditions of the students. Namely, it can be deduced that economic and cultural conditions 
directly affect access to education and when the time is shortened, the dialogic structure is a compelling 
factor to gain for students. 

“In the classroom, in terms of manners, they have their own opinion accepted.” 

“Our students come from different villages by shuttle. Therefore, some students want to come to 
the courses on the weekend, but they cannot.” 

4. Discussion  

 In the data collected from observations and interviews, it was concluded that three of the five 
cases were monologic, one was semi-dialogic, and one was dialogic. In these cases, the most important 
opportunity is that students are eager to talk in classrooms and teachers encourage students to speak. 
Similarly, in practice, Juuti et al. (2020) concluded that dialogic talk took place very rarely in classrooms. 
However, Chow et. al. (2023) stated that in vocabulary teaching, when teachers were encouraged to use 
vocabulary more in the classroom, students experienced more interactional opportunities in the foreign 
language.   

Although the attitude of teachers encouraging students to speak cannot be practically occurred in all cases, 
it was stated in the interviews that the teachers are aware of the importance of students' talk. In the 
dialogic pedagogy literature, Alexander (2005) stated that teachers' awareness of their students' needs is 
an important trigger for dialogic teaching. Similarly, Meissner and Timmers (2020) emphasize that 
teachers' questions and awareness are some important aids in directing students to dialogic teaching.  
Also, it was stated that one of the barriers to language-based learning approaches stems from problems 
related to teacher readiness and training (Alsoraihi, 2019).Although teachers' awareness of speaking is 
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important, using conversations and dialogues purposefully is the first step in transforming the learning 
environment into dialogic teaching. The monologic characteristics of teachers were observed 
predominantly in 3 monologic cases. It was observed that they could not transform the learning 
environment into dialogic teaching, could not use speeches for purposes, and could not create 
opportunities for student-student interaction. Similarly, Gupta and Lee (2015) found that teachers need 
to provide dialogic strategies to use the target language in the classroom. Sedova et al. (2014) observed 
that changing teacher interaction style changed students’ interaction patterns. Therefore, renewing the 
teacher role will enable interactions to be dialogic.    

In empirical studies, it has been emphasized that the effective use of talk by the teacher is important to 
increase the students’ awareness and organize their thinking (Meissner & Timmers, 2020; Mercer & Howe, 
2012). Also, Anton (1999) and Sewell (2003) observed that teachers' creation of student-based speaking 
environments made students responsible for their own learning. In language classrooms, it has been 
concluded that students with weak abstract associations benefit more from interactive learning. (Li & 
Jeong, 2020). Conversely, Khan (2020) claimed that dialogic teaching has no direct effect on language 
learning. Considering the studies are limited, there is a need for empirical studies on the productivity of 
language teaching using dialogic teaching in foreign language learning environments. 

It was observed that teachers need to learn the repertoires of dialogic teaching. It was determined that 
teachers need to organize questions that lead students to deep discussions in dialogic and semi-dialogic 
cases. Although Applebee et al. (2003) suggested that teachers should use authentic questions to get 
students' opinions, it was observed that when using authentic questions, teachers strayed from learning 
outcomes and had difficulties organizing dialogues. In this context, it has been concluded that it is 
important for teachers to use their dialogic learning repertoire effectively. In particular, the support of the 
teacher is an important force in the development of language skills (Zou, 2013). Also, teaching teachers to 
use collaborative and open-ended questions can create an opportunity to put teachers' awareness into 
practice and to make the learning environment more dialogic. Smillarly, Lehesvuori (2013) claims that 
teachers should learn to practice and choose dialogues in practice.  

Language teachers need to effectively adapt the use of dialogic teaching techniques to language teaching. 
Sedova (2014) suggest that teacher education which based on Alexander’s principles enables to learn 
interaction varieties. Lee (2016) observed that when exploratory talk was used in language classroom, 
students had more opportunities to construct their own learning together. Also, Chmarkh (2021) stated 
that teachers need to learn how to design dialogic environment in language classroom. In language 
classrooms, dialogic teaching methods, language teaching nature and interaction varieties should be 
intertwined. 

 Teacher-student interaction and the use of the whole classroom approach are observed in all 
cases. The situation may be due to the seating arrangement of the classroom, as well as not organizing the 
classroom interaction for the student-student chain. Lee (2016) observed that exploratory talk enables to 
share and build different ideas although whole classroom approach was used in language classroom.   One 
of the main purposes of the dialogic learning environment is for the student to realize different ideas, 
reach a common idea or experience exchanging ideas (Phillipson & Wegerif, 2016). In the whole classroom 
approach, students can reach the ideas of others indirectly, namely, through the teacher. Chmarkh (2021) 
stated that at macro level, whole classroom approach enables to discuss the ideas however at micro level, 
peer or group discussion allows to expand their learning together in language classroom. 

 On the other hand, Mercer (2000) emphasizes that the basic structure for dialogic teaching is possible by 
creating an environment where they decide together and experience various conversations. Van Del Pol 
et al. (2017) found that while correct or wrong answers are sought in lessons with rule-based disciplines, 
more teacher-based approaches are used, while student-based approaches are used in lessons with social 
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disciplines. Similarly, in the research, although language teaching is a social discipline, it is recognized as a 
rule-based discipline in research. The main reason is that it still focuses on teaching grammar in language 
classrooms.  

Although dialogic teaching characteristics appear in cases B and D (semi-dialogic and dialogic cases), there 
are no deep dialogues to evaluate an idea. Similarly, Lee (2016) found that although teachers encouraged 
speaking in the classroom, students did not have dialogues in the classroom that would create their own 
meanings. Also, Van Del Pol et al. (2017) claimed that high dialogic levels of the students were not 
sufficient for the dialogic environment because of their high participation in their research. However, 
dialogy is not a talk, it requires a structure in which there is question-answer, feedback, change, and 
discussion-reconciliation that they directly experience (Alexander, 2005).  

Collaborative reasoning is possible, especially in classrooms where direct communication is predominant. 
Dialogy encourages learners to make sense of information through collaborative reasoning (Waggoner et 
al., 1995). Collaborative reasoning, which should also be the base of social constructivism, occurs when 
students encounter different claims and ideas (Waggoner et al., 1995). Smillarly, Maine and Čermáková 
(2021) recommend that students should be taught to evaluate different viewpoints and ideas, not just 
accept, and reject other ideas in interaction.  

 In monologic cases, reaching the only correct knowledge, a competitive classroom environment, 
and a book as an authority was observed. These monologic characteristics  negatively affect the ability of 
dialogue to construct its own interpretations for learners (Kinchin, 2004). The effort to reach objective 
knowledge directly creates authority. Smillarly, Muhonen et al. (2016) observed that teacher directed 
discussions, contents and curriculum caused authorative science classrooms.  Also, when the classrooms 
in China are examined, it was found that the basis of monologic interaction stems from transmitting 
culture in education and that teacher is at the center of classroom interaction (Yang & Wang, 2022).  
Dialogy directly focuses on the changing of authority roles and equal distribution of roles (Lyle, 2008). 
Teachers' focus on achieving goals in their rigid curriculum and use of compulsory books naturally create 
an authoritative classroom environment.  

  In foreign language classrooms, the main goal is for students to use the language productively. The 
criterion of knowing a foreign language is expressed as the productive use of language in the classroom 
and outside the classroom environment (Preece & Bularafa, 2015). In foreign language teaching studies, it 
has been argued that interaction-based teaching improves the use of language (Yang-Frank et al., 2021). 
In the findings, it was observed that in cases B and D (semi-dialogic and dialogic cases), teachers and 
students tried to focus on the use of foreign languages. The main natural rule that makes language a living 
phenomenon is that people use it, personalize it, and their personalization is based on the choice of words 
and the unique use of grammar by those who use the language.  

 In the interviews with the teacher in case E, it was stated that the socio-economic and socio-
cultural background caused challenges in the use of the language and the learning environment. In dialogic 
teaching, learners are expected to develop individual thinking and learning skills in their own culture and 
nature. Maine (2024) highlighted that cultural competence, interaction and self-expression are key words 
to build a bridge between past and present in changing society. It is thought that considering the chosen 
pedagogy (Hardman & Abd-Kadir, 2010) and culture is important in foreign language teaching. In the 
context of dialogic teaching, rather than focusing on a competitive environment, the focus is on teaching 
in which students will take the initiative and experience different experiences in the process (Shea, 2018). 
Further studies on the socio-economic and socio-cultural perspectives of dialogic teaching are also needed. 
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5. Conclusion  

The paper investigated the challenges and advantages of dialogic teaching in English language (as 
a foreign language) classrooms. It was designed to reveal what monologic and dialogic characteristics 
consist of. Finally, the paper can contribute knowledge about how to implement dialogic teaching in 
language classrooms. 

Based on the results reported above, teachers have a key role to enable interactions dialogic. 
Although teachers had awareness that interactions are vital in language classrooms, teachers were not 
well-equipped to share classroom roles with students. Therefore, teachers should be given in-service 
training on dialogic teaching and student-centered methods.  It is thought that the curriculum, which will 
be prepared by considering foreign language education and the dialogic characteristics of groups, can 
provide an opportunity for the development of language skills. In addition, it is recommended to move the 
books and curriculum away from their authoritarian attitude in the classroom and to bring them into a 
more flexible form. Considering challenges and advantages presented, empirical studies should be 
conducted on the functionality of dialogic teaching and the use of dialogic teaching strategies in foreign 
language teaching. 

Limitations of the study include the following: 

• No video recording in observations was taken to prevent the natural environment from being affected 
by the researcher. An observation report was kept. 

• The study is limited only to the examination of the learning environment for English language teaching 
as a foreign language. 

• Observations are limited to course time. Extra-curricular hours are not included in the research. 

• Interviews are limited to the teachers of the observed classes. Other teachers in the school are not 
included in the research.  

Acknowledgement: The paper was created from thesis "Investigation of opportunities and challenges for 
the implementation of dialogical pedagogy in English language teaching process 
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