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Abstract 

 
The purpose of this research was to examine the effectiveness of family activities which are improved for the families. In this 
research, content improved family involvement activities were applied to the families whose children continue their pre-
school mothers’ and fathers’ family involvement were compared. Research’s experiment group includes the parents of 16 
students who continue their pre-school education. Control group includes the parents of 10 students. Family Involvement 
Questionnaire (FIQ) has been used to test the effectiveness of family involvement activities. This FIQ measures the family 
involvement as school-based involvement, home–school conferencing and home-based involvement. In data analyses, the 
Mann–Whitney U test has been used. FIQ has been answered by all the parents from experiment group and 10 mothers and 
6 fathers from the control group. The result of analyses has shown that there is no difference between experiment and 
control groups’ family involvements. In the experiment group, mothers’ home–school conferencing permanent involvement 
scores are higher than the fathers’ home–school conferencing involvement scores. The results of the research have been 
argued, and the suggestions were given to pre-school teachers and related research workers. 
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1. Introduction 

Pre-school education is one of the important steps of education system and constitutes the 
grounding of the education in which the individual will obtain within whole education system (Altay, 
Ira, Unal-Bozcan & Yenal, 2011). This period which includes under zero age of the individual is an 
important period in which physical, mental, emotional and social developments are fast, personality 
structure starts to form and basic habits are gained (Razon, 1987). When families are considered to be 
children’s first teachers in this period, one of the most important factors for the success of the 
educational activities given in the institutions is the awareness of the family. Parents with high 
awareness strive to provide rich opportunities to their children search in daily life events, interact 
active with environment and learn through imitate observations. The most competent authority in 
pre-school education is family (Oktay & Unutkan, 2007). 

The role of family is the personality development of the child, positive behaviour adoption of the 
child and growing a child as an individual who is emotionally and physically healthy, who becomes self-
sufficient, who is profitable for himself/herself and for the world he/she lives in (Tezel-Sahin & Cevher-
Kalburan, 2009). The importance of the environment for the cognitive development of children was 
frequently emphasised in the literature. Children’s readiness for school is determined with supporting 
children’s curiosity, motivation, imagination and problem-solving skill through family and their 
reactions (Ozmert, 2006). Although the parents’ responsibilities related to education are thought to be 
undertaken by teacher when children started to pre-school institutions, it is very important to families 
which support school activities in home. The most effective education required for the child will be 
realised by the cooperation of the family and the teacher (Yildiz, 2017). 

Considering that there is a much closer relationship and more one-to-one relationships can be 
established with the child in home environment, the realisation of family-school consistency and 
mutual exchange of information indicate that it is important for children in terms of academic, social 
and personal development (Kocabas, 2016). One of the roles of educationalist is supporting children, 
creating a healthy contact with both his/her family and the society. Thus, permanence of the ability in 
which the child has obtained cannot be provided. In this context, the best approach in pre-school 
education is not only the one which deals with the child as single individual but also the one which 
deals with the child together with his/her family (Ministry of National Education Pre-school Education 
Program, 2006). 

It is very important to plan how family education studies and their results will be transferred to the 
system and to form the structures related to this (Tavil & Karasu, 2013). Temel (2013) sequenced the 
family involvement works as family education activities, family communication activities, participation 
of parents in education activities, individual interviews, home visits, participation of parents in 
management, decision-taking processes and family support programmes. In Pre-school Education 
Programme, these works are gathered into the titles of family education activities, family 
communication activities, participation of parents in education activities, home visits, activities which 
shall be done at home, participation of parents in management and decision-taking processes 
(Ministry of National Education Pre-school Education Program, 2006). 

Family education activities are systematic, scored and constant works intended to develop the 
information and skills of father and mothers in subjects such as child health, child development, 
behaviour management, communication, nutrition and mental health. When family education 
programmes are planned, Need Determination Form must absolutely be implemented, and education 
programmes must be prepared according to the needs (Temel, 2013). Family communication activities 
are coming-going times, telephone calls and short message services, brochures, audiovisual records, 
tape records, photos, notice boards, bulletins, informing letters, correspondences, meetings, school 
visits, portfolios, Internet-based applications and wish boxes (Ministry of National Education, 2013). 
Family involvement studies which provide multidimensional contribution are necessary for continuity 
of education in both school and home with rich activities (Cakmak, 2010). 
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As the developments in information technology caused many changes in the social life of the 
individual, children were affected by this situation. In their research, Nie and Erbring (2002) found that 
as individuals’ use of the Internet increased, the time that they spend with others decreased. In the 
light of this finding, it seems that problems in social relations will be inevitable with the decrease of 
the time that individuals spend with others in the family. Children are mostly affected by this situation. 
It is very important for family members to spend time together to strengthen social bonds. 
Educational activities towards families shall make adult-child communication enjoyable and extend 
the learning opportunities of the child from school environment to home environment (Mendez, 
2010). These educational activities may be prepared as written materials by benefitting from 
educational books. Activities must be explained step by step as can be understood by the families; 
there must be activities and games in which parents can do with their children, topics which they can 
discuss, discipline methods and messages by which they can support their attitudes toward bringing 
up a child. Hereby, father and mother are encouraged to the activities at school and they interact with 
their children as an educationalist. Experimental researches made on different student groups found 
out positive relationship between specific family involvement behaviours and specific student 
successes. Researchers found a meaningful relationship between teacher and parent evaluations of 
voluntary working hours of the families and continuity rate of the families to school workshops and 
children’s academic motivation, social competence and state of readiness to school (Fantuzzo, Tighe & 
Childs, 2000). 

The aim of this research is to investigate the family involvement activities developed for the 
families. In this context, family involvement activities have been prepared and applied to the families 
whose children continue to pre-school education. When family involvement activities are prepared, 
conveying the children’s learning opportunities from school environment to home environment by 
making adult-child communication enjoyable in educational activities formed for families is aimed 
(Mendez, 2010). Family involvement activities developed within this study. 

2. Method 

The study is an experimental study which was developed for testing the effectiveness of family 
involvement activities formed. Research was carried out in post-test experimental control group 
pattern. 

2.1. Participants 

Experimental group includes fathers and mothers of 16 students who are going to pre-school 
education in Northern Cyprus. Control group includes fathers and mothers of 10 students. 

2.2. Instruments 

2.2.1. Family involvement scale 
Family involvement scale (FIS) measures family involvement as school-based, home-based and 

home–school conferencing-based involvement. The Family Involvement Questionnaire which was 
developed by Fantuzzo et al. (2000) comprises 25 items and 3 subscales (home-based involvement, 
school-based involvement and home–school conferencing-based involvement) in total. School-based 
involvement subscale includes seven items defining behaviours about family’s involvement in 
educational activities at school together with their children; home-based involvement subscale 
includes nine items defining the behaviours and activities of families towards supporting the learning 
process of the child in environments except school and home–school conferencing-based involvement 
subscale includes nine items defining the interaction level of family with teacher and school personnel 
towards the development of child. FIS is graded as Likert type (5 always, 4 often, 3 sometimes, 2 rarely 
and 1 never). The reliability coefficient in original implementation of the scale is determined as 0.85. 
Turkish adaptation of FIS was made by Gursimsek (2003). Four items were removed during the 
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adaptation phase of the scale. Four items measure school-based involvement, seven items measure 
home-based involvement and nine items measure home–school conferencing involvement. Alpha 
coefficient of FIS is determined as 0.87 for the whole scale and as 0.79, 0.69 and 0.84, respectively, for 
subdimensions. 

2.2.2. Family involvement activities 
Family involvement activities developed by the researchers were applied to the experiment group 

of the research. First, families in the experiment group were informed in written about the 
programme which shall be applied; the activities which can be carried out by the families at home and 
which are the continuing activities of the school activities were sent to families. Some of these 
activities were chosen from Evirgen (2010), and some of them were written by the teacher. Families 
are required to apply the activities and to convey their thoughts about the activities to the teacher 
either in written or orally. At the end of 3 weeks, families were invited to school to make a contact 
meeting and to compare the notes. During the meeting, information on the developmental features of 
the children was given, evaluation on the activities carried out at home was made and proposals and 
opinions were put forward. Information and opinion exchange between teacher and family was 
continued during coming from and going to home and on the phone. Some activities carried out in the 
following weeks were planned according to the proposals and opinions of the families. In addition to 
this, a trip was organised within the frame of an activity with the participation of the families. After 
ten activities, in total, were carried out, FIS was implemented to the parents both in the experiment 
and control groups. Results of the FIS were analysed in the SPSS programme. FIS non-parametrical 
statistics were used. In comparisons between the experiment and control groups and mother and 
father groups, the Mann–Whitney U test was implemented. 

3. Results 

FIS was implemented to experiment and control groups at the end of first semester. The Mann–
Whitney U test results obtained at the end of these applications are provided in Table 1. There is no 
significant difference between final test scores of the experiment and control groups. 

Table 1. Final test results of experiment and control groups 

Group p 

School-based involvement 0.42 
Home-based involvement 0.12 
Home–school conferencing involvement 0.91 
Family involvement (total score) 0.63 

 
The Mann–Whitney U test was implemented to investigate the family involvements of mothers and 

fathers who are in the experiment group of the research. The result of this test is provided in Table 2. 
In this test result, family involvements of mothers and fathers show a difference in home–school 
conferencing-based involvement. When the average scores of mothers and fathers are investigated, 
home–school conferencing-based involvement scores of mothers are higher than the father’s home–
school conferencing-based involvement scores. 

Table 2. Mann–Whitney U test results of mother and father group 

Group N Mean p 

School-based involvement 
Mother 
Father 

 
15 
15 

 
24.3 
23.5 

 
0.67 

Home-based involvement 
Mother 
Father 

 
15 
15 

 
19.2 
18.0 

 
0.96 

Home–school conferencing    
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involvement 
Mother 
Father 

15 
15 

32.5 
25.3 

0.04* 

Family involvement (total score) 
Mother 
Father 

 
15 
15 

 
76.1 
73.5 

 
0.61 

p < 0.05 

4. Discussion and conclusion 

In this study, the effectiveness of family involvement activities which are developed families whose 
children continue pre-school education, and it has been seen that there is no meaningful difference 
between the experiment and control groups in terms of family involvement activities applied. Abbak 
(2008) found out the same result in his research whose subject is investigating the family involvement 
activities in pre-school education programme in the sense of pre-school teachers and parents. 
According to this research, it became evident that teachers used family involvement forms, organised 
conferences for parents, made individual interviews, invited parents to classroom, made meetings 
within coming-and-going from schools and used correspondence and education boards. However, it 
was determined that family involvement did not fully realised due to the reasons emerging from 
teacher and parents (Abbak, 2008). There is no meaningful difference between the experiment and 
control groups; the reason for this may be that the mothers and fathers in the control group currently 
carry out family involvement activities such as parent–teacher meeting and telephone calls which are 
included in school programme. Measuring family-child interaction to determine the effectiveness of 
family involvement activities which were applied in this research may provide more meaningful results 
in evaluating the activities. On the other hand, it can be said that an important deficiency of this 
research is that pre-test did not applied at the beginning of the semester. 

In spite of the family involvement activities planned for the experiment group, it is seen that school-
family cooperation dimension of fathers is different from mothers. Fathers fulfilled home-based and 
school-based involvement; however, they did not create any effect in terms of cooperation with 
school. It is important that the mother and father who have an equal role in the child’s birth have the 
same sensitivity in child education. In Tamis-LeMonda, Shannon, Cabrera and Lamb (2004) research on 
the contribution of parents to the language and cognitive development of children, it was concluded 
that the father had an equal impact with mother. It was found that the group which does not have 
father had a lower success potential compared to the other groups. The results of the research show 
that the father’s contribution to the child’s development is undeniable. For this reason, fathers should 
be encouraged to be more effective in their family involvement activities, to come and go to school 
and to be in communication with the teacher. 

Recent researches have shown that father is as important as mother. Thus, it can be beneficial to 
encourage fathers for being more active in family involvement works, for coming to school and for 
communicating with the teacher. 

The age level of the students should be considered when organising home activities. In this period, 
the development of the child should be supported by various games. Game is an important process in 
child development (Ecirli, 2014). For this reason, it is important that the activities to be made in home 
involve game for both parent-child interaction and cognitive development. When the activities are 
organised, the natural and accessible materials to be needed can be easily processed. The applicability 
of the activities implemented at home may create a written feedback system between the school and 
family to be aware of the effects on the family members. Thus, according to this feedback, new 
activities can be prepared with school-family cooperation for children. 
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On the other hand, the lack of communication between the school and parent interrupts the family 
involvement process. For this reason, as prerequisite of healthy progress of child’s process, it is 
important that family, children, educators and school attendants are in communication. 
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